INTRODUCTION

TIENG ANH 11 is the second of a three-level English language set of textbooks for the
Vietnamese upper secondary school. it follows the systematic, cyclical and theme-based
curriculum approved by the Ministry of Education and Training on 23" November 2012,
The aim of this set of textbooks is to develop students’listening, speaking, reading and
writing skills with a focus on communicative competence so that when finishing upper
secondary school, they will have achieved level three of the Foreign Language Proficiency
Framework for Viet Nam (eguivalent to B1 in the Common European Framework of
Reference for Languages).

THE COMPONENTS OF TIENG ANH 11
Tieng Anh 11 is divided into two volumes: Volume 1 and Volume 2.

Volume 2 of the Student’s Book contains:

a book map providing information about the structure of the book and the sections of
each unit;
five topic-based units, each covering five sections: Getting Started, Language, Skills,
Communication and Culture, Looking Back and Project with meaningful and well-
structured activities, taught in eight 45-minute lessons;

+ two reviews, each offering revision and further practice of the preceding units,
taught in four 45-minute lessons;

» aglossary giving phonetic transcription of the new words in the units and their
Vietnamese equivalents.

The two audio CDs contain all the listening material from Volume 2 of the Student's Book.

Volume 2 of the Teacher’s Book gives full procedural notes for teaching the different
sections in each unit and suggestions for the techniques which could be used depending
on the teaching contexts and situations. It also provides answer keys to all the activities in
the Student’s Book, the audio scripts and additional language and culture notes.

Volume 2 of the Workbook mirrors and reinforces the content of the corresponding
Student’s Book, and provides further practice and ideas for extension activities. Depending
on the level of the students, the activities can be completed in class or assigned as
homework.



GETTING STARTED contains:

"

AN OVERVIEW OF STUDENT'S BOOK Volume 2

a menu listing the Iangu&ge and the skills taught in
the unit;

a conversation introducing the overall topic of the
unit, some topic-related vocabulary and the main
grammar points;

a number of activities to check students’
comprehension and provide practice of the
teaching points in this section.
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SKILLS includes:

+ Reading containing a topic-related reading
text developed to suit students’interest and
age. The vocabulary and grammar points
learnt in the previous sections are recycled
in the reading text. The texts also provide an
input of language and ideas for students to
use in the Speaking, Listening and Writing
sub-sections that follow. The reading activities
are designed in the following three stages: ;
pre-reading, while-reading and post-reading. S 3 sstc o ot i
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Speaking including three or four activities which are
designed and sequenced in a way that ensures an
uninterrupted link between them. Useful language
and ideas are built up through the activities, and
examples are given when necessary. This prepares
students for the free production stage. In all the
speaking activities, students are encouraged to
activate and share their background knowledge and
experience with their partners.

Listening including four or five activities which are
organised in the following three-stage teaching
procedure: pre-listening, while-listening, and
post-listening. The activities aim to develop
listening skills such as listening for general ideas
and / or listening for specific information. The
most common task types are true / false, multiple
choice, and comprehension questions. In the post-
listening stage, like in the other skills, there is often
a personalised task in which students can share
their ideas or opinions related to the topic of the
listening.
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~ " COMMUNICATION AND CULTURE includes:

. Communication providing language consolidation
e and free practice of integrated skills. This section

!_ i =3 i b recycles what students have learnt in the previous

' . sections, and introduces extra vocabulary for
extension, The activities are less controlled. Students
are encouraged to express their ideas and opinions
freely.

. Culture providing cultural information about the
ASEAN countries and English speaking countries
around the world connected to the cultural aspects
of the unit topic. It helps students to broaden their
knowledge of the world cultures as well as deepen
that of their own Vietnamese culture.




LOOKING BACK offers revision and consolidation
of the language leamt in the unit. It begins
with a pronunciation activity which is aimed at
checking students’ ability to recognise and use the
Pronunciation points they have leamt. The words
or phrases practising the pronunciation points are
often those that students have encountered in
other parts of the unit or taken from the reading or
listening texts.
The vocabulary and grammar activities focus on
the main vocabulary and grammar points learnt
in the unit and are aimed at checking students’
understanding of the meaning and use of the words
of structures,
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GENERAL TEACHING SUGGESTIONS

-

The following teaching guidelines are for your
reference. Feel free to make any adjustments
(extending or shortening the material) because you
know your teaching situation best and what your
students need to learn.

It is advisable to go through the Book Map of the
Student's Book and the General Teaching Suggestions
before you start teaching with the book. This will
help you to become familiar with the content and
methodology of the textbook, and know what
materials to prepare for the lesson as well as what
activities to conduct as part of your teaching
procedure.

In general, the teaching of both the language

skills and language elements follows a three-stage
approach. The pre-, while- and post-stage procedure
is recommended for the skills lessons and the
presentation, practice, production (PPP) procedure
for the language lessons. Both procedures should
be handled appropriately with respect to the prior
knowledge, beliefs and expectations that your
students bring to class so that they can develop
language awareness, self-reflection, critical thinking
and learning strategies.

It is important to maximise and facilitate students’
talking time and interactions. You can use different
question types to elicit their ideas and guide them
in the process of practising the language.
Vocabulary and grammatical items need to be
presented in both form and meaning, and practised
in meaningful contexts, and usage needs to be
focused.

Pairwork and groupwork should be used
appropriately so that students have more
opportunities to practise the language in class.
This also promotes the spirit of collaboration

and competition. However, it is necessary to
provide clear instructions or explanations and / or
demonstrations before students are asked to work
in pairs or groups.

Problems of mixed-ability classes can be dealt
with by multi-tiered tasks suitable for students’
levels. This can encourage both less able and more
competent students to contribute to the lesson.

TEACHING GETTING STARTED

Getting Started introduces the unit in general,
including a conversational text followed by four or
five activities. Start your teaching with a

lead-in, which is a short activity (nermally up to
five minutes) to draw students' attention to the
topic of the unit and the objectives of the lesson.
This is a good way to activate students’ background
knowledge of the topic as well as to check their
comprehension of the language. You can vary the
activity to suit the teaching purpose; for example,
the teacher can get the students to brainstorm on
the topic through a set of pictures or photos, listen
to a piece of music extract or a song, view a video
dlip, do a dictation or play a game such as Charadles,
Bingo, Tic-tac-toe and Odd-one-out to revise
previously learnt vocabulary. (See details of the
games in the Teaching Vocabulary sub-section.)

Get students to read the text silently as they listen
to the recording. Then have them call out the words
they do not know and write them on the board.
Follow the teaching procedure in the Teaching
Vocabulary sub-section before giving the meaning
and have students repeat the words or copy them
down into their notebooks for later review.

Allow time for students to do the activities in

pairs or individually before checking answers as a
class. Give feedback and ask students to explain
their answers if necessary. Each task following

the conversational text has its own purpose, for
example, a comprehension task with questions for
personalisation, vocabulary task(s) and grammar
taskis).

TEACHING LANGUAGE

Vocabulary includes new words that appear not
only in the GETTING STARTED and LANGUAGE
sections, but also in other sections of the unit.
Encourage students to guess their meaning from the
context. For challenging words, provide Vietnamese
equivalents to save time. Students should be given
opportunities to revise previously leamt vocabulary
such as individual words, phrases and collocations
{words that go together) through a variety of
interesting activities and games such as Dicration,
Charades, Bingo, Tic-Tac-Toe, and Odd-One-Out.
Dictation: Students work in pairs or in groups, taking
turns to dictate the target words to each other and
check their spelling.

The teacher can also give the dictation while all
students listen and write it down. Then students
work in pairs to correct mistakes if there are any.



Charades: This is a great game to review vocabulary.
If students feel shy or awkward in the beginning, you
may need to let them play the game. This will help
them to feel more comfortable and secure. Divide
the students into two teams. Show the first team a
vocabulary item. They must act it out. If the second
team can guess the correct word, they will get a
point. Switch the teams and let the second team act
out a word while the first team guesses.

Bingo: Draw a word grid on the board and ask
students to copy it. Students tell you the words
they have studied in their lessons. List them on
the board. Students choose the words from the
list and copy them into their grid. While they are
doing this, copy each word onto a strip of paper,
put the strips of paper into a bag and mix them up.
Select students to pick out a strip of paper and call
out the word. Students with that word in their grid
put a crass on it. Continue the game until there
is a student who has all the words on a straight
line crossed out. He / She will call out "Bingo™. As a
. follow-up activity, have students make sentences
with the words in their grids.

Tic-Tac-Toe: This is a fun way for students to practise
their English while enjoying some competition.
The game is very intuitive. Distribute the tic-tac-toe

sheet, e.g, Do you like ...? What is the meaning of ...?

Why do you ...7 What do you ... 2 Wha likes ...7
What is ... for? What does . .. mean? Have you got .....7
How many ... 7 Students complete the questions.
Each question that is grammatically correct and
makes sense is scored an X or O. With larger classes,
the game can be played in pairs while the teacher
walks around the class checking answers.

Odd-one-out:This is the fastest way to revise sets

of vocabulary. Choose several (4-5) words from a
vocabulary set and one that does not belong to it
and have students find the odd one out {the one
that is not part of the set). You can also choose the
four words from the same vocabulary set, but three
have positive meaning and one has negative or vice
VErsa.

Pronunciation activities often ask students to
listen and repeat exactly what they have heard.

This helps them to identify and practise the
pronunciation points in focus such as sound
clusters, stress patterns, weak forms and intonation.
Tell students that they cannot develop good English
pronunciation skills by just repeating once and

that practice makes perfect. They must make more
attempts at recognising and imitating the model as
naturally as they can.

Grammar

English word order, tenses and structures are quite
different from those in Vietnamese. It is advisable to
explain grammar concepts and points very clearly
as you present these and check comprehension

by asking students to translate into Vietnamese,

if necessary. Give clear instructions before having
students carry out the tasks. You can also ask
students to explain their answers. Drilling, a kind

of mechanical practice, is the easiest way to help
students to learn the target forms and structures,
Then they should focus on the meaning, usage

and the content to express in more personalised
practice.

The language boxes are designed to help students
to work out any grammar rules or generalisations.
Students can read them before they do the activities
to become familiar with the grammar concepts. They
can also refer back to them later as revision prompts.
Ask students to read them individually and check
comprehension as a class.

TEACHING SKILLS

Reading is mainly a receptive skill. In general,
the most common reading sub-skills in Tieng
Anh 11 include identifying the topic of the text,
understanding general ideas and finding specific
information.

It is important to teach students reading strategies
so that they can get the most from the text. Start
by arousing their interest in the topic and asking
them to predict the reading content. Be sure that



your students understand both the task and the key
vocabulary. Set a time limit to prevent them from
reading for details while the activity is for gist, and
be flexible if necessary. Ask students to look at the
pictures and tell you what they can see or what is
happening. You can also ask them to predict what
they are going to read by eliciting their background
knowledge connected to the title and topic, and
hawving a brief discussion about them.

Pre-teach the key words before the first reading.
(See the Teaching Vocabulary sub-section.) When
students finish their first reading, ask them to
discuss their answers in pairs or groups before you
check their answers as a class.

The second reading usually reguires students to
focus more on the task fulfiliment. Tell them what
technigues and strategies to use and set a time limit
for the activity. Students are encouraged to work
together to discuss their answers before you check
as a class.

When students finish their second reading,
encourage them to respond to the text. This

will help students to integrate reading and

speaking skills, or focus on language features

that are necessary for their language proficiency
development such as producing an oral summary of
the whole text or part of the text.

Speaking is an oral productive skill, which is important,

but difficult to teach in secondary school, where
English is learnt just as a foreign language in the
Vietnamese language environment. It has been
confirmed that one of the major problems that
students often face when leaming to speak English
is the lack of ideas or / and the language to express
their ideas. That is why the speaking lesson in Tieng
Anh 11 usually begins with one or two activities to
prepare students for the actual speaking task. In
these activities, students are provided with useful
vocabulary and expressions to talk about the topic
of the lesson. Some background knowledge or ideas
are also presented in the first stage of the lesson
through a quiz or a matching exercise. A sample
dialogue is sometimes given before students are
asked to make their own conversations. Another
problem that inhibits students from taking part

in speaking activities is their shyness and fear

of making mistakes. In order to overcome this
problem, encouragement and support from the
teacher are needed. It is suggested that when
teaching speaking, the teacher should stick to the
following principles:

Keep a balance between accuracy and fluency in
the speaking lesson and always provide input such

as vocabulary, expressions and ideas for students
before asking them to perform the actual speaking
task(s);

« Encourage students to speak English by providing
a rich environment that contains collaborative
work and shared knowledge, and giving them
encouraging feedback.

= Try to get all the students in the class involved in
every speaking activity by applying different ways
of student participation. Use multi-tiered tasks that
have something for both strong and weak students
to do.

+ Reduce teacher talking time in class while increasing
student talking time. Never provide students with
answers or solutions, but elicit those from them
instead.

» Use different types of questions for different
purposes: yes / no guestions to provide students
with ideas or language, wh-guestions to invite them
to produce longer stretches of speech, and eliciting
guestions such as What do you mean? and How did
you reach that conclusion? to prompt students to
speak more.

» Do not comect students' mistakes very often while
they are speaking, especially in the production stage
{usually in activities 3 or 4 in the Speaking lesson),
because this may distract students from trying to
speak and expressing ideas.

= While students are working in pairs or groups, walk
around the classroom to ensure that students are on
the right track, and see whether they need your help.

Listening is mainly 2 receptive skill. Listening in English
is not easy for Vietnamese students, so you should
prepare them well. The common types of listening
tasks in Tieng Anh 11 include listening for general
ideas and listening for specific information in a
wvariety of formats such as true / false, multiple
choice, comprehension questions and gap-filling.
The following ideas will help you to conduct the
listening activities effectively:

= Encourage students to predict and make active
guesses based on their own knowledge or
contextual clues. Get them to predict the content
by locking at the pictures and tell you what they
can see or what is happening. You can also have a
brainstorming session or discussion related to the
title and topic. Alternatively, to save time you can
tell students that they are going to hear someone
talking to someone else about something.

= Pre-teach key vocabulary items by displaying them
on the board and checking comprehension, and



then have students repeat each word once or twice
to get themselves familiar with the sounds.

+ Tell students that the focus is on the general
ideas or specific information, and they do not
need to understand every word. Ensure that they
understand both the task and the key vocabulary
before they listen to the recording.

+ Provide students with listening strategies by telling
them to leave the question that they cannot answer,
and just continue with the next question. They will
have another chance to answer difficult questions
the next time they listen.

«  Tell students in advance that you will read or play
the recording two or three times to reduce their
anxiety. Eliminate distractions and noise during the
listening process by closing doors or windows, or
asking students to be quiet while listening.

« Encourage students to write down or retell what
they have heard by writing a summary and / or
giving an oral report or participating in a group
discussion.

Writing is also a productive skill which teaches

good spelling should also affect the grading.

+ Have students work individually or in pairs
to brainstorm ideas, concepts and important
vocabulary before they start drafting. Ask students
to read their final drafts carefully, and check
them for meaning and content, and for spelling,
punctuation and grammar errors.

+  Make sure students are familiar with your set of
comection marks of grammar, spelling, textual
mechanics and neatness. When you return the
papers to the students who have made errors,
ask them to make the corrections by themselves.
This helps students to improve their writing skills.
Give your assessment on different criteria such
as relevance of specific theme or topic, register,
organisation of ideas, grammar and vocabulary.

TEACHING COMMUNICATION AND

CULTURE

» The Communication sub-section provides
students with an opportunity for further practice

students to communicate through writing. Most
writing activities in Tieng Anh 11 focus on the text
types required by the syllabus. The common writing
tasks include filling gaps in sentences or paragraphs,
following a model to write a specific text or taking
notes during a survey to get information related to
a specific topic. The section normally contains four
or five activities following the three-stage approach
to language teaching. A model, guidelines and a
template are often provided for students’ reference.
You can begin a pre-writing task by having students
look at the pictures and brainstorm what they can
see of what is happening, or read a model texr and
answer the questions. Pairs or small groups often
work well for pre-writing tasks. Ensure that students
understand the instructions, the texts and any
necessary words and phrases for the writing tasks.
The text can be used as the writing model, and
topic discussions can reinforce students’ knowledge.
Remind students to note down the ideas during
discussions so that they can use them in their
writing later.

Give students clear instructions and enough time for
their writing. Encourage them to ask questions, and
walk around the classroom while offering help with
vocabulary or grammar, if necessary. Tell students
that you will grade their writing on how well they
follow the instructions, and how clearly they express
their ideas to the reader. The final work should be
legible. Students’ ability to use standard English and
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and consolidation of the skills and the language
previously learnt in the unit. The lesson normally
includes a speaking task or speaking combined with
listening and / or reading. After getting some input
from the reading or listening activities, students are
engaged in a discussion about an issue related to the
topic. The speaking activities in this sub-section are
less controlled and students are encouraged to use
their own ideas or creativity to complete the tasks.
Fluency is the focus, so comection of students’ errors
(grammar or pronunciation) should be postponed
until after they have completed the activity. Extra
vocabulary should be provided to facilitate free
expression of ideas and natural speech.

The aim of the Culture sub-section is to provide
students with information related to the ASEAN and
English speaking countries around the world. The
leszon can include a reading text giving students
more information of a cultural aspect or facts related
to the title and topic. The lesson can also consist of
two short texts, one about Viet Nam and the other
about another country, which encourages students
to make cultural or factual comparisons.

You can start the lesson by giving a brief introduction
to the country or cultural and factual features
mentioned in reading texts. This can also be presented
by students themselves as a kind of assignment or
homework given to them in the previous lesson. Since
vocabulary leaming is not the focus here, new words
should be explained very briefly.



TEACHING LOOKING BACK AND PROJECT
+ The Looking Back section is designed for revision

and consolidation of the language leamt in the
unit. It begins with a pronunciation activity to
check and consolidate students’knowledge of

the pronunciation points such as stress pattermns,
weak and strong forms, elision and intonation.

The words, phrases or sentences containing the
pronunciation points are often those that students
have encountered in other parts of the unit or taken
from the reading or listening texts.

The Vocabulary and Grammar activities are

linked to the activities in the Language section at
the beginning of the unit and focus on the main
vocabulary and grammar points learnt in the unit.
They are aimed at checking students’ understanding
of the meaning and use of the target words or
structures.

You can start the lesson by telling the class

that these are activities designed to review the
pronunciation, vocabulary, and grammar points
of the unit. For the Pronunciation part, play the
recording all the way through for students to
listen. Play the recording again for them to repeat.
Ask a few students to read the words, phrases or
sentences in turn. Correct their pronunciation,

if necessary. For the Vocabulary and Grammar
parts, ask students to focus on the instructions. Give
them time to read and prepare. Set a time limit and
ask students to do the task individually or in pairs.
Check the answers as a class and give explanations if
necessary.

The Project is the last part of the unit. It is aimed at
providing students with an opportunity to apply the
language and skills they have leamnt throughout the
unit to perform a task ina

real-life situation. Students are asked to do a survey
or conduct research to get authentic information
about their friends and their neighbourhood, or to
broaden their knowledge about the real world. The
project tasks often involve teamwork, which can
develop students’ collaborative skills and promote
their team spirit.

Begin your teaching with a lead-in to focus students
on the project objectives. Make sure students
understand the tasks. Divide them into groups to
do the project. Make useful suggestions to students
about how to divide their workload. It is advisable
that much of the work for the project be done at
break time, out of class or at home. Allow some time
in class for students to share the findings and results
of their project work.
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